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Special education research concerns the interplay between the individual circumstances and the
conditions and resources within school and society. It includes children, youth and adults’
participation, communication and learning in different circumstances and contexts. The
research conducted at the department are based on different theories and methods and intends
to support special needs education so that teaching and activities with students in need of special
support is implemented on a scientific basis. Current research includes studies on, for example,
identity, power, governance, health, inclusion, exclusion, normality and deviance, femininity
and masculinity. The research is highly practice-oriented and focused on producing results that
can be of practical use in the Special Teacher Education Program, the Special Education
Program and in society in general.

The aim of the course is to develop a reflexive understanding of the various dimensions and
complexity of inclusive education in Nordic countries and globally, and how it is socially and
culturally informed. Then course offers an introduction to the development and challenges of
inclusive education from a Nordic special educational perspective. Similarities and differences
between the Nordic countries regarding inclusive education and learning difficulties are
investigated, as well as how different concepts work and intersect on individual, group and
institutional level. The course further introduces different theoretical perspectives, such as
inclusive theories, ecological system theory, gender theories and critical disability theory.
Theories offer analytical tools to explore and problematize the core concepts within different
contexts. The students develop critical thinking towards existing concepts and power models
and structure their own special educational theory.



Expected learning outcomes
After completion of the course the student is expected to:

Knowledge and understanding

- the student is able to use core concepts of the area and critically analyze them and the
consequences of using them

- the student has knowledge of common learning disabilities and interventions in
relation to them

- the student understands the role of gender in relation to special education

- the student can identify and form research questions on the area of special and
inclusive education

Readiness and skills
- the student can critically study research regarding inclusive education and disabilities
- the student can choose the right and relevant concepts for his/her doctoral work from
the area

Values and attitudes

- the student is able to problematize and to evaluate the concept of inclusive education and
special needs and critically study the value of research results on the area

- the student is able to evaluate the ethical and moral consequences of using concepts like
inclusive education, special needs, gender and disabilities

Required knowledge
Applicants are required to be registered at a PhD program at Umea University. If there are
vacancies, PhD students from other universities can also be admitted to the course of.

Form of instruction
The course content is delivered through lectures and individual and group work. All teaching
will be in English.

Examination modes

The examination consists of three parts. Students will write an individual essay, using the course
literature as a starting point question (at least five from the list), on a relevant research. The
students are also expected to hold a presentation and to function as a discussant for one. In order
to be awarded a Pass grade for the course as a whole, the student must pass all parts of the
examination and attend all compulsory seminars as indicated in the course schedule. If the
student fails the course s/he can try to do the exam on two additional occasions. The whole
curriculum is valid for two years for new trials. After two fails the doctoral student has the right
to change the evaluator.



Academic credit transfer

Academic credit transfers are reviewed individually. For more information, please see the
University’s set of rules and academic credit transfer regulations.
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